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CHAPTER I 
INTRODUCTION 
Definition of the Problem 
This s tudy is a description of the r eactions of adoles-
cents, who had opportunities for independence and growth to-
ward maturity as a result of a crisis situation. 
Specia l consideration is given to (a) the variety of 
heroic and realistic experiences had d uring the flood; (b) 
personal and social adjustments in the unique setting of 
dormitory liv i ng (separated from families); and (c) the 
academic ahcievements in the emergency l earning situation . 
Purpose of the Study 
This study has been conducted in an effort to understand 
the feelings and the experiences of students involved in the 
dormitory situation in regard to persona l growth when sep-
arated from t heir families, in the fo llowing areas: 
l . What was the response of students in time of cr i sis? 
2. Wh at evid ences of persona l and soc ia l growth d i d 
students show d uring a period of dormitory l iv i ng? 
3. Was there noticeable improvement in academic achieve-
ment as the result of dormitory study facilities? 
Method of Procedure 
Discovering the problem 
Personal involvement in the Hoopa flood first led the 
author to become interested in the reactions of high school 
students to the new living conditions in which they found 
themselves. As a high school teacher, she had some memb ers 
of the dormitory group in her classes and had an opportunity 
to vis it with others. Interest was deepened by working with 
the schoo l officials most closely associated with the dormi-
tory. The author recognized the group as a possible subject 
for st udy some time after the young people had returned to 
the ir homes. 
After disc ussing the possibility with the high school 
counselor, the advisors, and he administrators, it was de-
cided to make the study. 
Form letter to students 
A form letter explaining the purposes of the study and 
enlisting his aid was mai led to each anticipated participant 
two weeks before the dat a were collected.l 
Questionnaire to students 
A questionnaire based on personal f l ood experiences and 
those of friends and students was developed. 2 
1Appendix C 
2Appendix D 
2 
Those students still enrolled in the school in April 
were invited to the author's classroom, where the purpose of 
the study was explained and questionnaires were distributed . 
A number of the dormitory students had moved from the commu-
nity, and forms were mai led to them. 
The sample 
Out of a total of 36 residents, 20 students responded. 
3 
Of the parents, and/or gua rd ians of the students, six respond-
ed to the survey. The final sample consisted of ll boys and 
9 gir l s. 
As a result of the continued s trife, a number of families 
moved from the area. The questionnaires to four girls and 
five b oys were returned due to lack of forwarding addresses . 
Three gir ls and four boys neglected to respond. 
Participation in the study was purely vo luntary. 
Structured questions for parent interviews 
Because of road conditions, no attempt was made to visit 
homes, but an effort was made to intervieiV parents at parent-
teacher conferences, or as they called at the school . A 
t ota l of six paren t s were interviewed following a list of 
structured question s which interested the author as a result 
of student comments. 
It was disappointing t o t a lk to so few parents, but, be-
cause of road conditions , trave l was limited. 3 
3Appendix E 
4 
Follow-up 
One year after the flood, the a uthor decided to inter-
view each of the 20 respondents to learn what their feelings 
might be in retrospect. A questionnaire was devised, and 
each student was interviewed by the author at a private meet-
ing.4 
Other methods 
Newspa pers were studied, school authorities were con-
sul ted, and the dormitory cook and advisors were interviewed. 
Data were compiled from a ll local sources available. Per-
sona l observations and experiences were helpful in underst and -
ing pupil reactions. 
Student grades were checked from the school files, a nd 
the average grades were compared from the last marking period 
before the flood and the first marking period after the dormi-
tory was closed. 
Literature was reviewed. 
Delimitation of the Study 
This study was limited to 20 students who were dormitory 
residents at the Hoopa Val l ey High School for a period of 
six weeks . Dormitory residents were all victims of a flood 
which rendered roads to school impassable. They were not 
selected arbitrarily. 
4Appendix F 
CHAPTER II 
REVIEW OF LITERATURE 
Inde pendence and Maturity 
It is a foregone conclusion that al l pupils are indi-
viduals and acquire knowledge from like experiences which 
produce maturity . Judson T. Landis tells us that when you 
become an emotionally mature person, you will be a ble to live 
comfortably with yourself and other people without too many 
unhappy, upsetting feelings. You wi ll be a ble to acce pt 
yourself a s you are, even while you keep working to improve. 
And you will accept and like other people for what they are, 
even though you c an see ways in which they could change for 
the better. 5 
It may be we ll to heed William H. and Mildred I . Morgan 
in their book Planning for Marriage. An evidence of maturity 
is a pparent "if an emergency arises--whether it be the prob-
lem of a job , the loss of a loved one, or a war--he is not 
upset for long, but faces it with poise and hope, continuing 
in the same direction toward his goa l. " 6 
Writers indicate that there is a need for social inner 
action to assist in the proper deve l opment of the individual. 
5Judson T. and Mary G. Landis, Teen-Agers Guid e for 
Living (Englewood Cliffs, N. J .: Prentice-Hall, Inc., 1957 ), 
p. lS . 
6Elizabeth S . Force, Your Famil~ Today and Tomorrow (New 
York: Harcourt, Brace and Company, l 55), p. 23 . 
It is indicated in numerous articles that this social inner 
action c an best be brought a bout by a separation of the 
children and the parents for a period whereby the children 
can spend time developing <vi th peer group relations. Judson 
and Mary Landis indicated as vie practice behaving in accept -
a ble ways, we find the responses we ge t from our associates 
rewarding, and it becomes easier to form permanen t habits 
that will help us to live more comfortably with our own 
feelings. 7 
C. P. Oberndorf writes: 
The emotional development of the child is influenced 
powerfully and permanently by his relationship to his 
parents. A meditated - preferably gradual - inter-
ruption of infantile emotional attachments be tween 
children and parents, through encouraging independence 
in the child or through actu a l physical separation a t 
a reasonably ear ly age, is bound eventu a lly to react 
favorably on both - no matter how pa inful the process 
may affect either the child or the parent at the time.B 
Eliza beth Force says that sometimes a home is broken up 
temporarily . Sometimes it is the children who leave the 
family circle. They marry, get a job in another town, leave 
home to go to school. Such homes a re not in one sense 
6 
"broken" when the bonds of affection bet~Veen parents and chil-
dren and b etween husband and wife are strong . In fact, these 
separations may bring out the f inest type of family loyalty 
7Judson and Mary Landis, Persona l Adjustment Marriage 
and Famil~ Living (En g lewood Cl~ffs, N.J.: Prent~ce-Hall, 
Inc., 195 ), p. 39. 
Be. P. Oberndorf, "Child-Parent Relationship," Why You 
Do What You Do, Robert N. Linscott, Editor (New York: Random 
House, 1956), p. 195. 
and family relationship.9 
As J udson T. Landi s suggests to young people, "Ma ke up 
your mind who you are and lvhere you are going. Be ready in 
7 
the light of new l earning and new insight to make some shifts 
in your goa l s or in your methods in order a l ways to keep 
growing. ,lO 
Landis a l so evidences the fact that "those people who 
want to be useful in the wor ld a l so have many different ide as 
about what is an important or an un impor tant service."ll 
Landis s uggests t o young people "to know what you va lue 
as worth working for. You wil l b e happiest in a job in which 
you feel your work is worth something according to your phi-
losophy of life."l2 
Wayne J. Ander son relates socia lizat ion as a preparation 
for marriage by saying, "One o f the tasks of childhood is to 
learn how to ge t a l ong with other people." 13 I n order to do 
this, it seems the child must discipline himself in s uch a 
way that he can be e motiona lly responsive to others. Gradually, 
as he becomes more other-person-centered, he l earns how to 
share , compromise and unite wi th others in coo perative 
9Force, op. cit ., p. 350. 
lOLandis, op. cit., p. 214. 
llLandis, op. cit., p. 189. 
12
rbid., p. 189. 
1 3wayne J . Anderson, Design for Family Livin~ (Minneapolis, 
Minnesota: T. S. Den ison and Company, Inc . , 1964 , p. 59. 
enterprise. 
Dorothy Lee, in duscussing responsibility among the 
Dakota Indians, notes the relationship of the Indians to 
nature and their natural responsibility to keep their wor ld 
in balance . If Mother Earth nourished them, it was their 
duty to hunt but not to waste. l4 
The young people of this a r ea feel a strong kinship to 
nature and a responsibility to preserve forests, fish, and 
wildlife . 
Crisis and stress 
The December flood of 1964 in Northern California pro-
duced crises in which emergencies arose that expressed evi -
8 
dence of maturity in many of the young people who 1vere di-
rectly affected. Individua l families seem to react in dif-
ferent ways to the same crises. As Elizabeth S. Force tells 
us, every home has an atmos phere which deeply affects and is 
affected by the people in the home. This atmosphere seems to 
be a reflection of the way the family members feel a bout each 
other and about their home. When parents and children know 
that they can count on each other for l ove, unders tanding, 
a nd help when it is needed, that knowledge a ppears to b e r e-
f l ected in their words and actions. 15 
The severity of the flood and the numerou s emergencies 
14norothy Lee, Freedom and Culture (Eng l ewood Cliffs, 
N.J . : Prentice-Hall , Inc ., l9S9) , p. 6 1 . 
1 5El izabeth S. Force, Your Fami l y Today and Tomorrow 
(New York: Harcourt, Brace and Company, 1955) , p . 23. 
that arose are evidenced by pictures a nd monologue in Worst 
Flood in 1000 Years by Leo Diner Fi l ms, Inc.l6 This film i s 
9 
a uthentic in the costs of emergency o perations and extra time 
spent in construction operations during and immediately fo l-
lowing the December flood. The film also poin t s out the fact 
that people show ma turity in an emergency. 
School a nd l earning processes 
Two thousand years ago, Socrates pointed out that the 
young reflect what they see and echo what they hear. Their 
standards are formed by the society in which they live. 
Henry Steele Commager says, 'We can expec t that the schoo l s 
will help fit young people to live in the new world. We can -
not train them in a ll the spec i fic skills they will need , but 
we can train them in philosophy, in right attitudes and duties, 
a nd in the development of character."!? 
John Hope Franklin tells us, 'We need to pull our minds 
out of the straitjacket of ghetto thinking and address our-
se l ves to the l arger tasks of ed uc ating the who le community."l8 
Considering the remoteness of some sections of the area of 
the Klamath-Trinity Unified School District, this can h ardly 
b e said to be practiced. Many hours and total days are lost 
16F ilm, Worst Flood in 1000 Years (San Francisco: Leo 
Diner Films, Inc., 1965), 37 m~nutes. 
17Eva H. Grant, Guidin Children as The Grow (Chicago: 
National Congress of Parents and Teachers, 195 , p. 245. 
18 . . . . 2 News ~tern ~n C.T.A. "Act~on," Apr~l 8, 1965. 
each schoo l year. Many students become early dropouts from 
high school b e c a u se of their at tendance r ecord . l9 
10 
Stud ent s from the outlying areas encountered many hard-
ships and personal dangers due to the disintegra tion of the 
roads by the flood.20 The situation and stress was relieved 
somewha t by a irlifting the stud ent s to regular classes i n 
Hoopa by helicopter.21 
Willia m G. Carr s tates, ·~ext to Nation a l Defense, edu-
c a tion continues t o b e the nation's l argest governmental 
enterprise . " 22 We consist en tly read of equa l educ a tion for 
a ll. This can hardly b e a tt a ined, a lthough we just mus t con-
stant ly strive to achieve th is goal. Charles Mansf ield 
s t ates that , beca u se of the rapid expans ion of knowledge, 
much of what a child will l earn in c l as s will be out of date 
when he grad uates . If h e goes to college , he wi ll e ithe r 
have to b e able t o lea r n on his own or get out. For these 
reasons we are trying to te ac h chi ldren how to lea rn, how to 
be r es ponsible for themselves. 23 
Thorstein Veblen tell s us habits of thought which are so 
19Attendance Office, Hoopa High School, Klamath-Trinity 
Unified School District, J une, 1965. 
20Appendix A 
21Appendix B 
22 News item in the C.T .A. "Action," April 28, 1965. 
23 . Charl e s Mansf~eld, "The Schoo l Where Children Te a ch 
Themselves," The Saturda y Even i ng Post, June 19, 1965. 
ll 
formed under the guidance of teachers and scholastic tradi-
tions have an economic va lue- - a va lue as affecting the 
serviceability of the individual--no l ess re a l than the 
simi l ar economic value of the habits of thought formed with-
out such guidance under the discipline of everyday life. 24 
In the s tudy of personality in culture, we start with a 
recognition of the biologic a lly given, of what a ll human 
beings have in common ... Every human society is dependent 
upon adult nurture and adult transmission of the great body 
of culture . which make it possible for the human group 
to function as human beings. "Huma nity has a capacity to 
acc umulate and build upon the inventions and experience of 
previous generations A chi l d must participate in this 
great body of tradition to become fully human ."25 
25Margaret Mead and Martha Wolfenstein, Childhood in 
Contemporary Cultures (Chicago: The University of ChLcago 
Press, 1955 ), p. 6 . 
CHAPTER III 
BACKGROU ND CHARACTERISTICS 
The Klamath-Trinity Unified School District is l ocated 
in the eastern portion of Humboldt County, California . It 
lies west of the Coastal Mountain Range. At its widest pa rts 
east-west, it is 30 miles. 
length is over 48 miles. 
From north to south, its total 
The plate on the following page 
gives the a pproximate loc a tion, expanse, and bound aries of 
the District . 
The area comprises over 972 square miles and lies within 
the area that is designated as the Six Rivers Nationa l Forest . 
Near the center of this District and comprising an area 
of 144 square miles is the Hoopa Indian Reservation, which is 
a part of the Kl amath-Trinity Unified School District . 
The District is traversed by the Trinity River wh ich 
flows from the south in a northward direction and joins the 
Klamath River at Weitchpec which flows on west northwest and 
empties into the Pacific Ocean. 
Characteristics and Traits of the Distr i ct 
The area has a mountainous terrain with many streams , 
va lleys, and mountains . The elevation varies from 305 feet 
above sea leve l to 9,025 feet above sea l evel. It is covered 
with vas t stands of coniferous timber composed of three 
/ Figure l. 
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principal types --Ponderosa pine , Doug l as fir, and true firs . 
Cropping of these forest products is on a s ustained y ie ld 
basis . 
Early se ttlement 
In the early days, the a rea was settled by fortune 
seekers after the discovery of go ld and other precious ores 
in 1846 . As these riches b ecame harder to get, this popula-
tion dwindled to a mere few. 26 
Later settlement 
Since the advent of intensive logging operations, beg in-
ning with the end of World War II, the forest products in-
dus try has been the lea ding element of the economy of the 
are a . 
Drainage 
The drainage system developed from an uplifted plat e a u 
s urface on extremely varied rock types and has resulted in a 
complex drainage pattern. 
Climate 
The climate of the area is characterized by warm summers 
and mild winters, except in the higher mountains which exper-
ience more severe winters. From 75 to 80 per cen t of the 
precipit a tion occurs from November through March with the re -
mainder fairly evenly distributed over September, October, 
26Mary Ellicott Arnold a nd Mabel Reed, In the Land of 
the Gr asshopper Song (New York: Vantage Press , 1957) , p. 3. 
15 
April, May, and June . July and August are dry except in un-
usually wet years . Annual precipitation, influenced by dis-
tance from the ocean and relative height of mountain barriers 
to the southwest , varies from 35 inches along the Trinity 
River to 70 or 80 inches a t the higher elevations of the 
ridges forming the watershed boundaries . 
Population 
The town of Hoopa , the most populous area of the District, 
was founded in 1864, when the Hoopa Valley Ind i an Reservation 
was established. Because of the lack of external commerce 
prior to the late 1940 's, the population of the valley re-
mained relatively static. In 1940 , the population is esti-
mated to have been about 565 persons . By 1950 , the number 
had risen slightly to 730 persons . The initiation of forest-
centered activity increased the population to almost 2300 
people by 1961. The population of the service area has risen 
from 2600 in 1940 to 5700 in 1961. 27 
The population is predominantly Caucasian, but there is 
a number of minor groups of Indians of the following tribes: 
Hoopa, Karok, Yurok, Klamath , and Chalilus , making up about 
18 per cent of the total population . The socia l life of the 
communities is centered about their school and churches. 
Income 
The major sources of income are timber and related in-
dustry , some mining , government service related to national 
27 
Ibid., p. 8. 
forests and Indian reservation, and education. The major 
occ upations a re mill workers, loggers, miners , truckers, 
governmental ser vice, and educ ators . 28 
School Divisions 
16 
The area is serviced by one h igh s chool located at Hoopa 
with a present enrollment of 32 0 pupils and staffed by 19 
instruct ors. 29 
Flood Crisis 
On Dec ember 21, 1964, Nort hern Ca lifornia was struck by 
the worst flood within the memory of the oldest residents. 
The Trinity and Klamath Rivers overflowed their b anks and 
swept away 150 homes within the a r ea of the Klama th-Trinity 
Un i fied School Distr i ct . Roads wer e washed away in many 
pla c es and l and slides covered roads in other pla ces. As a 
result of ro a d conditions, bus trave l wa s impossible between 
the communities of Orleans , Weitchpec , Pecwan, and the Hoopa 
Va lley High School located in Hoopa, California. 
The Christmas f l ood of 1964 did bring a crucial time for 
many pe ople . The culmination of the flood brought changes in 
the economy, the employment, and liv ing conditions. 
Young people experienced crisis in each of these areas 
28The Re port of the Se lf-Evaluation of Hoopa Valley High 
School, Population and Characteristics (Hoopa High School: 
1962 ), p. A-l. 
29Klamath-Trinity Unified School District pre-enrollment 
report, Anticipated Enrollment for 1963-6 4 (Hoopa High School: 
J une 1963), p. l . 
l7 
and also in education in which there were mammoth problems. 
It was the decision of the school board to open school only 
after all the students had an opportunity to at tend. In order 
to make this possible, temporary living quarters wer e estab-
lished at the high school to accommodate the students from 
t he communities which could not b e served by bus. Students 
from these communities were airlifted to school when classes 
res umed l a te in January of 1965 . 
Beca use of the l oca l flood conditions, there were no 
adequa t e homes or publ ic buildings avai lable for temporary 
housing for the affected students. S pa ce in the high school 
proper was used for s l eeping rooms. The students unro lled 
slee ping bags on mattresses on the floor at night and rolled 
them up in the daytime. They were fed in the school cafe-
teria. The school gymnasium was used as a social hal l. A 
man and woman teacher acted as chaperones for the boy-girl 
groups . 
Dormitory students a ll came from an area of the school 
district with a tradit iona lly high s chool dropout record. In-
f luences res ponsible for this fa ct are the remoteness of the 
area , the r e l a tive ly low educationa l lev el attained by most 
parents, and the economic pressures due to seasonal work. 
Home situations varied from the traditional family pat-
tern to a wide variety of complicated or unusua l situations. 
Re presented wer e step children, fos ter children, gr and chil-
dren, and students from single paren t homes. 
18 
Racial backgrounds reflected those found in the entire 
school district . Children of Indian descent represented a 
large per cent from the Yurok tribe because that was the ter-
ritory where the Yuroks have live d for generations. 
Families represented included land and business owners, 
itinerant workers, and the original inhabitants of the ter-
ritory. 
Brief dormitory experiences gave students their first 
opportunity for study hours. For the first time, they were 
freed from long hours of travel and domestic chores. Library 
facilities were available to many who have no such resources 
at home. 
Within the first 24 hours of the dormitory, two boys 
returned home on foot . They were influenced by conditions at 
home, pressures of living conditions, and disciplinary pro-
cedures . This circumstance served as an example to the rest 
of the group to keep them in line. 
CHAPTER I V 
FINDINGS 
Independence a nd Maturity 
Dormitory students f aced new living conditions with 
trepidation. Each felt some fear of the new way of life, a nd 
many f e lt qua lms about the ir a bility to cope with the situ-
ation. 
Two boys expressed their independence by checking out 
of the dormitory, after a difference with the advisor, and 
wa lke d home. They did not return to school until bus service 
was res umed. This served as an example of discipline to the 
rest of the group. 
The remaining group showed ma turity by adjusting to the 
sit u ation . They overlooked inconvenience and unpleasantness 
in order to a ttend school. 
One boy a nd one g irl helped the cook prepa r e and serve 
meals becau se they liked her and wanted to help. 
Two sisters assisted the advi s or by acting as med i a tors 
in times of dissatisfaction and by offering sympa thy in times 
of trouble. 30 
One boy was appointed as ass istant to the boys ' a dvisor. 
He was responsible for roll c a ll at check-in time and h e lped 
30Appendix G, Case 20. 
to see tha t the boys kept their quarters clean. Some boys 
resented his a uthority, but they managed to cooperate until 
clos e to the end of the period. 31 
20 
Severa l boys men t ioned check-in times (after school and 
a t 9 :30p . m.) as one of the strongest po ints in the schedule. 
They felt it built up full res ponsibility within the group. 
Students tried to help each other. One girl helped the 
boys iron their shirts. 
Three boys and three girls expressed satisfaction in 
feeling that they learned to manage their own lives when they 
did not hav e families to direct or encourage them . 
Social adj ustment 
The dormitory offered socia l opportunities never b efore 
afforded these young people because of distance . Many had 
n ever been able to attend a schoo l dance. They h a d the op-
portunity to attend a b asketb a ll tournament and weekly schoo l -
sponsored movies . 
Students made l asting fr i endships with others from the 
opposite end of the District . These were people whom they 
had known casually but with whom they had never had an oppor-
tunity to deve lop close relations hips . Many of these were 
fostered by the opportun i ty to invite dormitory students to 
be weekend guests . 
Parents were eager to hav e their children resume school 
and , in all cases, urged them t o do so . Three felt qua lms 
31Appendix G, Case 9 . 
21 
a bout flying but realized it was the on ly way possible. With 
a ll roads closed and no telephone service, parents did have 
the assurance that chi l dren could be contac ted by school 
wireless in case of emergency. 
Three girls stated that they were afraid to fly for the 
first time . No students expressed fear after the first 
flight. Gir ls expressed an interest in the pilots and boys 
an interest in the helicopters. The entire area was depend-
ent upon air lifts , and these students enjoyed the prestige of 
being regular air travelers . 3 2 
Most students felt some reluctance to leave homes where 
there was so much flood damage to be repaired. Three said 
they were happy to get awa y. 
In no case did anyone suggest that separation from h ome 
made them feel les s close to family members . Most stated 
tha t there was no change . Many missed their family keenly 
and felt that they had never appreciated them so much. Many 
found added strength from their father and mother's l eader-
ship , and severa l noted that they especially missed small 
brothers and sisters. 
One boy , who had been raised in a remote home by a lone 
gr andmother , never did r econci le to the separation . He felt 
keenly the lack of privacy , the lack of quiet, and the rap-
port he felt with his grandmother. He did not enjoy dormi-
tory life , but he stayed to the end because she expected 
32Appendix G , Cases 14 , 17, and 20. 
22 
him to go to s cho o l .33 
The prox imity of dormitory livin g bro ught many new 
learning situa tion s. Background s v aried widely . 
In three c ases , boys and girls were the youngest member 
of a family and had been r a ised pr actically as an only child. 
They were accustomed to a private room, individual owner-
ship of clothing , and uninterrupted free time . Two of these 
students have a long record of high grades , and they found 
lack of quiet study time a frustratin g experience. 34 The 
third is a child of nature . 35 Being confined to a fenced - in 
school ground, surrounded by peers, was a constant source of 
irritation . 36 
A number of other cases came from homes where seven to 
ten people live in a small two-room home, and some of these 
people had to learn respect for the property of others and 
to organize their belong ings so that the rooms could be kept 
clean. The three mo s t common remarks about crowded conditions 
were "People had no respect for property;" " It was fun to 
share;" a nd "We a l ways had to clean the place up." 
Most of the students l ooked upon the experience as a 
prolonged slumber party. They entered into pranks, alternate l y 
liked and disliked the advisors and other students, and tried 
33Appendix G, Case 5 . 
34Append ix G, Cases 2 and 17. 
35Appendix G, Case 5 . 
36Appendix G , Case 17. 
to cooperate. The common feeling was, ·~e a re a ll in this 
thing together."37 
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Practic ally all the studen t s found a se t routine confin-
ing. Many ne ver did adjust to eating a big breakfast . Many 
were unaccu stomed to breakfas t and tried to convince the 
a uthorities that they could sleep until bus time and then 
d as h to class . 
Boys especially felt that they should be free to roa m at 
will in their free time . 
One girl , who appeared to be depressed, left the crowd 
one night and went for a wa lk . When she was found half an 
hour later , she could not understand why people were u pset. 
That was what she always did at home, and no one worried. 38 
A few said they had a tighter schedule at home than at 
schoo l , and they looked upon this period as a vacation.39 
All of the dormitory students had b een traveling on the 
same schoo l bus during their high school years . Many h a d 
a ttended the same grade schoo l . This fact made it easier for 
friends to adjust to dormitory l iving, but it made it harder 
for students who were not friend ly to l ive together 24 hours 
a day . 
Two boys felt that they were sing led out to be the butt 
of jokes, and one felt physically threatened. He was used to 
reporting any family infractions to his father , but when he 
37Appendix G, Case 3 . 
38Appendix G, Case 18. 
39Appendix G, Case 4. 
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tried to tell the advisor what a g r oup o f older boys were 
doing, he le arned that he was he one in dange r of punish-
ment from his peers. He l ater learned to adjust and was ac-
cepted by the group . 40 
More than half the students related instances showing 
personal growth as a result of the dormitory exper ience . 
One boy said he could always get along in the woods, 
but now he fe lt better about being with people. He contrib-
uted to class discussion and did not worry so much about 
trips to Eureka as he did in the past. 41 
Another boy became a youth director in a church camp . 
He felt that he had a much better unders tanding of children 
who were away from home for the first time and was better 
able to expl ain and enforce camp rules . 42 
Perhaps the most direct example is of the girl who was 
entertained on weekends at the home of a boy friend. During 
the s ummer, this couple was married. She appears to be a 
we ll -adjusted young wife. 43 
The dormitory students were required to rise , bathe, and 
go to breakfas t before school. After school, the girls 
signed in with their advisor, and the boys with the man ad-
visor. They were free to s pend their time as they chose until 
40Appendix G, Cases 5 and 15. 
41Appendix G, Case 10 . 
42 . Append LX G, Case ll . 
43A . ppendLx G, Case 20 . 
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dinner time , but if P it her group votPd to go to the Jolly 
Kone, t he whole gir l m boy group had to go as a sing l e unit 
with their advis ors and return together. The Jolly Kone is 
a hamburger stand that has a t ePn-age clubroom attached. It 
is a bout one mile f r om the school grounds. The students 
walked both ways along the public h ighwa y . The Jolly Kone 
proved a good place to visit and danc e wi th boys and girls 
from the Hoopa area and was a popular pastime. Heavy ra in 
was the most common deterrent to a Jo lly Kone outing. 
While students were within the schoo l grounds, they were 
free to stay in their rooms or go to the gymnasium after 
practice hours in b asketba ll . In the gymnasium, the two 
groups met. They pla y ed b asketball, practiced wrestling , 
played cards and chess, sang, and watched telev is ion. Th ey 
sometimes showed movie s. 
They a l so had an opportunity to be guests o f the senior 
class at a full-length movie once a we ek. They had an op-
portunity to s ee b as ketb a ll games a mong schools , go to school 
d ances , and take part in sports. Until this time, these stu-
dents could never t ake part in extra curricular activities 
bec a u se of l ack of transportation . Three of them became 
active participants in the following year . 
All students que stioned reported that they enjoyed being 
ab l e to take part in activities and to mix wi th the rest of 
the student body. 
Aft e r the first 24 hours , the students adapted to the 
rules \ve ll. There were isolated instances of trouble between 
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two students or hurt f e e l ing s among s ma ll groups, but nothing 
seriously affected the entire group until two nights before 
the close of the dormitory. 
On that night , s omeone hid a knife which had been a 
birthday present of one of the b oys. He started searching 
under the mattresses for the knife . Other students resented 
his upsetting their b eds a nd soon a free-for-all started . 
In retrospect, many of the boys felt they had been together 
just as long as they could tolerate the tension . 
The following table is a compilation of the responses to 
that portion of the questionnaire conducted on dormitory ex-
periences. This expresses positiv e evidence in f avor of 
group living. 
Table l. Res ponses to emergency dormitory experiences 
Favorable Unfavora ble Tot a l 
response response cases 
Boys 10 l ll 
Girls 9 0 9 
Tot a l r esponses 19 l 20 
Parents interviewed were in agreement on most matters . 
All had been influenced by flood conditions. Many were in 
government trailers furnished to victims who lost their homes 
due to the flood. People who still had property were in the 
process of cleaning their homes, yards , and businesses . They 
had s uffered so much frustration tha t it was a relief to them 
for the school to t a ke over the responsibility of the high 
school students at a time when ~uppl1es were scarce and 
ground transport ation was non- vistsr •. 
The parents me ntioned how much they appreciated air-
lifted mail f r om the school . Many remarke d that they were 
surprised at how easily t heir children adjusted to the new 
way of life . 
One change noted was the students' a ppreciation of the 
faculty. They seemed to see them as peo ple for the first 
time. 
Crisis and stress 
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From all information gathered, there was no evidence of 
participants being impressed wi th their accompli shments dur-
ing and immediate l y following the flood, but eac h expressed 
sa tisfact ion to some degree with how he managed to live in 
the dormitory situation. 
One gir l , 16 years o ld, was responsible for her family 
because her mother was gone for the day . Before nightfall, 
she was feeding and housing seven fami l ies because their 
houses had washed away . She managed for a week and finally 
f l ew to Eureka with her seriously ill baby brother to h ave 
him hospita l ized . 44 
Another gir l was isolated but kept in contact with the 
community by short wave radio . She requisitioned emergenc y 
s upplie s, especially medicine, and was responsible for having 
insulin delivered on foot to a neighboring d iabet i c . 45 
44Appendix G, Case l . 
45Appendix G, Case 1 7 . 
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Two girls walked to a s awmi ll , where there was an 
emergency electric plant, and washed bedding and b a by clothes 
for the community from the time of the flood until they moved 
to school. 46 
Boys delivered suppl i es on foot to people stranded in 
wilderness cabins . 
All young people in the dormitory were invo lved in some 
form of flood relief , either at home or with the community . 
They assumed that i t was their responsibility to help and 
were not only glad to willingly work but many enjoyed the ex-
perience. 
Not one person mentioned nervous tension during the 
flood but practically al l experienced worry , fear, and un-
certainty about moving to school. 
Education 
It was the hopeful belief of the school administration 
that dormitory living would improve interest in school and 
show in grade improvement . Because of poor roads and long 
hours of travel, students from the Klamath River area have a 
high record of absenteeism and early dropouts. 
A quiet hour was provided in the dormitory, and, in 
addition, dormitory students were welcomed to both the school 
and county libraries for study and research . These facilities 
were used regularly by a few students, but the majority never 
entered a library. Many girls reported that they spent the 
46Appendix G , Cases 16 and 18. 
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quiet hours fixing the ir hair or i r on i ng t heir clothes. Boys 
often played chess or read for the i r own entert a inment . 
Some paren ts noted better grades . Others thought their 
children were so impressed with the novelty of the situation 
that they preferred to enjoy the new opportunities, rather 
than pu t extra e ffort into school work. 
Table 2, fo l lowing, is a tabu lation of the res ponses of 
20 students interviewed . 
Table 2. Res ponses in regard to students ' gra des 
Grades Grades stayed Grades 
Case numbe r improved the same dropped 
l l 
2 l 
3 l 
4 l 
5 l 
6 l 
7 l 
8 l 
9 l 
10 l 
ll l 
12 l 
13 l 
14 l 
15 l 
16 l 
17 l 
18 l 
19 l 
20 l 
Tota l responses 5 13 2 
Some surmised that their grade s improved. Others seemed 
to think that their grades went d own . The majority fe l t that 
their grades s t ayed the same . Table 3 wh ich fo llows is taken 
Table 3. Grades taken from the high 
First semester 
grade point 
Case number average 
l 1.7 
2 2.3 
3 2 . 0 
4 1.8 
5 1.3 
6 2.6 
7 2.0 
8 1.3 
9 1.6 
lO 3.1 
ll 2.1 
12 l.l 
13 1.5 
14 3 . 0 
15 2.1 
16 1.3 
17 3.0 
18 2.6 
19 2 .0 
20 3.3 
Totals 
school permanent records 
Second semester 
grade point 
average 
1.7 
2.6 
2 . 4 
1.8 
l.O 
3.1 
1.7 
1.2 
2.0 
3.2 
2.4 
l.O 
1.8 
3.0 
2.2 
1.6 
3.4 
3.0 
2.2 
3.6 
Grade 
Same 
l 
l 
l 
3 
fluctuation 
Up Down 
l 
l 
l 
l 
l 
l 
l 
l 
l 
1 
1 
1 
l 
l 
l 
l 
1 
13 4 
w 
0 
3 1 
from the high school permanent records and proves otherwise. 
While they may not have studied evenings, the members of 
the group were more regular in class a ttendance during their 
stay in the dorm itories. Although they felt their grades did 
not improve, the permanent records indicate that 13 students' 
grades did i mprove. Three stayed the same, whi l e only fo ur 
did go lower. 
CHAPTER V 
SUMMARY 
During the six week period after the flood, the students 
had many opportunities to be inde pendent and to behave in a 
more mature manner . Nearly all of the usual personal and 
social patterns of living were changed as they adapted to 
dormitory living . Cooperation was expected , and it took a 
sharing of responsibilities for the group to get along . 
A wide variety of social experiences took place in the 
dormitory and in the school setting. Some students gained 
confidence in being able to be closer to other students. 
Other students conquered their fears of being too close to 
people . Most students experienced the feelings that go with 
having to make an effort to develop new social skill s . In 
spite of the many inconveniences and awbvard situations, most 
students found this dormitory experience to be very satis-
factory. 
Al l students adapted to the problems arising out of the 
flood crisis. Some responded to the crisis with a lmost 
heroic behavior which they casual ly accepted as the expected 
thing . Most of the students were s uccessfu l i n meeting the 
challenge of many kinds of stress£ul situations in moving out 
of their homes to the dormitory setting. 
Most students found that their educational achievements 
showed some improvement , though four students seemed to have 
lost ground. 
One year later, 19 of the 20 students questioned said 
tha t the dormitory living was a good experience. 
Conc lusions 
Adolescents have a capacity to meet crisis situations 
with s ubstantial responses of positive behavior which they 
casually accept and handle. However, the high level of re-
sponse to the crisis is not something that can be sustained 
indefinitely. They do appear to be able to use emergency 
situations as a me ans of achieving some growth toward ma-
turity. 
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The problem of adj usting to physical d iscomfort s appears 
to be relatively easy to handle. The phys ica l discomforts 
which were associated with this particular cris is a ppeared to 
motivate positive and cooperat ive behavior on the part of the 
students. Accordingly there appe ars to be substantial effort 
in making the necessary social adjustments which were pro-
duced by the crisis . Many students were able to develop 
their social skills when placed in close quarters. Many in-
dicated a greater sense of personal security and feeling of 
belonging. The crisis situation stimulated a healthier and 
more united school spirit. Adjustments to the physical needs 
were sustained easily, but the social adjustment s were more 
difficult to attain and there was a loss of comradery toward 
the end of the crisis. Education under crisis conditions in-
dicates another area in which students were successful 
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bec a use of their eff ort s to l ear n and ad j us t. 
Suggested To pics f or Furth~r Study 
l. Refine met hod s to study the degree of socialization 
that takes place in a crisis si tua t i on . 
2. Study the amount of experience away from home and 
its relationship to the adjustments of students in crisis 
forced away from home. 
3 . Are students living in this setting more adaptable 
to problems of survival or disaster situations ? 
4. What kind of family situations prepare youth for 
crisis ? 
5. To what degree is social adjustment affected by 
crisis ? 
6. How long can a group cooperate in a stress situ-
a tion? 
7. Do gir ls adapt to crisis better than boys ? 
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Appendix A 
(:()1-'llltlllit)' 
Of l!oopa 
Isolated 
Althou, •.h ~r i il ccJmplt'! lrly ~so­
ltatcd from tile n·st of llumholdt 
County, Jl ;)(,p;t is n ·IKJfh.:dly in 
no immed11ltc d:wg r· r 
V. ~L "fl llhh!f'" i:obmMn, jf')-
C'nl bu~nf'S!'In.'\n anrl prira t ~ 
JliiOI, fiE"w 8 )(J<id of S11ppli<'S ill-
to the arra Satu rd:t y aud rc-
turr.cd lo Eur t•k;• late ycst rrrl~y 
afternoon. " 110\>pa i!i: badly 
llooJ i'd, but nc• t nearly as b.1d 
as the E~ l Ht \' cr Vall~)' . Pt•oplc 
in this town srt:m quite u.'<'d I >~ 
the floods and have o trcmcn-
dnus cooprrath·e spirit, '' he 
said. 
~upply Creek went on • dev· 
RJ~tntion ramp.1;:1:, fu.: ~·nrrting to 
Huhin~on. and wiped ou t t!w 
bri ci ,.:e Q('f f\.-..'1 the h1 ~ l: ~ ; 1y, bu! 
a luf.: ndt:t' f11 r lr;wrl i~ ne:1r 
cnmpif'lion . 'I11crc· ha,·t> bc'i'n no 
},1c;s c.f hr l'1 rC' pr·~: f · , l ;:1 H t~ lp.l 
and fr.,x! ~~ r . .; p.l;"t:eular rr~,· ... 
Jr;r: r 1;;!.: n. ,.. j [,, \\ ('\'(' r , b i. IC1 k · 
rt ~ . ~ 1.1 ;) , :-". ' •• ~t.ho;trrl!'i , can 
dies auo snmc 11:hl'r ~u prlit !> arc 
1J.1dJv nct•d<·J 
\',·i1cn Hoh!11"•1n rrru rnl'd lo 
Enrcka, he br'>u ~ht wuh h1m a 
wu:J,;m, two h:IIHC'9 and <lll the 
\L:-ty sllrrl! from the Kla:n:1th -
Tr inity ho!'pital that he caul<! 
t;:t't In t!H• plnne. Tht·re i!'i n•' 
powrr 111 tht: nrca fd \J St'l lnun-
ary and linl'ns :~r c bcm~ w:1 shr>d 
by hiHld. Tlw l;o:-pJ1.:1\ p; full, 
but not 0\'r rcrc1 v. drd. he !>.d id , 
1 
.-\l!h o!J~h lhr I()\\ II u( l loopa l",r:t S•: r\'kfl ;>cr ~;nr. nr: l, men from l 
~tr ll lt •'<H' l. ;Ut'ib JU5 f Mrth .1nd rh(' f\ :.rq .. 1...f :r. d1 .:1n Mi:~ira 1 
~ ~ .uth a :-c cnwt•Hdy rl rn,c; l'rl .:11 J l·'~f; i• r .. n:-f• m:~ k. in~ prv~- : 
~ ;:my ~1onwJ h:''" w., .. hcd i hti :V r,· ~ ... ,)n r~.i to r;. uPn of roac!s an1 t 
:JP·I t;1r Jh.m bo•lr.H f 1:- fomp•u1y ll .f' r!JJ :l . l.11t.:k () i !uri, hnWC\'tr ,l 
wl';JI"h L" thl' m:wr-stay llf p.w as ~xroct•lt •l to he a serious prob-1 
rt d i •r 1lw r ... :udl''I IS, i~ to•.1;J_. k:n / 
dcn .uil ~hrl.! ~ J( f)hir ... nr. , who rlics a DeitCh· 
c, n tl .... du·',tih·lo'i h ,• ! ~\ ,. • , t rail hnnJm.a .:in .:r aft, i; , t er.~l s' 
t'~1~,, ~o~."!ll il\·ar •. 1 \\"Jllnw l , ,.\ n·turr, lo }h~o.Jpa with supp\il!s 
Me l·.t• 1::, u l) lMI) l'l•t' tlJ'' .:.o~n,;:o:une kJGJ)' . 1{ weat her pi!r· 
,sun;: CHli.•'lt '!t t..Jnd r u'Lo 1-'('lr··nnlc; 
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Append ix B 
Hoopa Hi gh stu dents disembark at 
Hoopa after a 2fl-mile fli !:hl from Or-
lc.lns in thC'ir un ique \\'~lite "school 
bus.'' The larye twin-rotor helicopter 
WJ<: al.)n opcr;.lt ed rlunn ~ the dis[lster 
to h~H!I re'H:f supp lies and mail to the 
stril.:ken v.11!ey area. 
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Appendix C 
Sample of letter sent to students 
Mr . or Miss 
Box Numbe r 
City, Sta t e 
Dear Mr. or Miss 
(Date) 
May we en l ist your help? A study is being made to de -
termine the significance of the temporary emergency dormi-
tory liv ing experience. You were a member of the group who 
pioneered dormitory living in the Klamath-Trinity Unified 
School District . We need your help in evaluating its suc-
cess . 
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Daily experiences and frustrations developed which were 
new to you b eca u se you were living with new people under dif-
ferent conditions. 
You r part will take some time, b ut you are the only 
peop l e who have h ad this ex perience . 
We wish to keep this information anonymous and confi-
d entia l. 
Will you please ans wer the enclosed questionnaire and 
return at your ear l iest convenienc e in the enc l osed return, 
addressed enve l ope ? 
Sinc erely, 
I mogene Chris t ensen 
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Appendix D 
Questionnaire to student s 
Name --------------------~Age ______________ ~Sex ______________ _ 
Home address a t time of flood __________________________________ _ 
Present Address ________________________________________________ ___ 
l. Were you forced by f l ood waters to move from your 
home? 
2. What was the condition of your home when the flood 
waters receded? 
3. What conditions prevailed at the time you vac ated 
your home ? 
4. What property damage did your family suffer ? 
5 . What was your persona l l oss ? 
6. Whe re did you live when you vaca t ed your house ? 
7. Was your family housed together when you moved? 
8. If you were ab l e to remain in your home , did others 
move in with you ? 
9. If you had to separate, where did different family 
members go ? 
10 . How many people lived in the she lter ? 
ll. How many families were re presented ? 
12 . How long did you stay in the temporary she l ter ? 
13. Was adequate food ava i l able for the entire time ? 
14. Was there a regular division of work where you lived ? 
15. Were there unusua l jobs to be done ? 
16 . Did you have enough bedding ? 
17. Wha t did you have for heat ? 
18. What did you use for light ? 
19. How long were you without contact with your neigh-
bors? 
20. Was any member of your family stranded away from 
home or un ·counted fo1? 
21. In wha t ways did members of your househ old show 
evidences of str ain during t he emergency? 
22. What signs of unusual leadersh i p did you observe 
dur i ng the cr isis? 
23. When the decision was made to airlift stud ents to 
schoo l , wha t were your emotional reactions ? 
24. Did your parents hesitate to permit you to go to 
school under these conditions? 
25. Do you feel that dormitory living was a valuable 
episode? 
26. Give an example of a desirable experience. 
27. What was most unpleasant about dormitory life ? 
28. Did your harrowing experience make any change in 
the way you feel toward members of your family? 
29. Has the flood hampered your plans for future edu-
cation? 
30. Did your family move from the area because of the 
flood? 
31. Did any member of your family lose employmemt be-
cause of the flood ? 
32. Did any member of your family find employment be -
cause of the flood? 
33. How many hours do you travel coming to school and 
returning home in one day ? 
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Append i x E 
S truc tur ed ~uestions enl is t ed a s a gu i d e 
for pa rent ~nterv ~ews 
l. Do your children lose considerable schoo l time due to 
inclement weather ? 
2. Do your children lose considerable school time due to 
impassable road s during the r ainy season? 
3 . Does travel t o and from schoo l cause a hardship to the 
fami ly? 
4 . Do your children spend cons iderable time riding to and 
from school by the present mode of transport a tion? 
5. Did you notice any cha n g e in behavior patterns of your 
children following dormitor y experienc e ? 
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6 . Did your children take added interest in school act iv ities ? 
7. Did you notice any change in study habits ? 
8 . Have your children 's report cards shown any noticeable 
change in grades ? 
9 . Has the experiences brought yo u as a parent into c lo ser 
contact with the school ? 
LO. Hav e you as a parent t a ken greater interest in the school ? 
ll. Ha ve you as a parent felt a closer fami l y unity since 
your children have Li ved away from home ? 
12. Did you experience a greater financ ia l burd en due to the 
dormitory housing? 
13. Do you consider this to have b een a necessary so lut ion to 
the ed uc a tional dil emma ca used by a complet e l ack of 
ground transport a tion ? 
14. Would you wish to s upport a more permanent housing program 
for your children in the future ? 
LS. Do you feel that your children show evidence of social 
awa reness as a result of community living ? 
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Appendix F 
St ud ent questionnaire after one year 
l . How did you fee l about l iving so close to so many people ? 
2 . How did you fe el abou t the time the boys and girls spent 
together ? 
a . Did you mix well ? 
b . Did you mix during meals ? 
c. What were the drawbacks ? 
d. What were the advantages ? 
3 . What was your feel i ng about t he way other studen ts i n the 
school accepted the dormitory situation? 
4 . Did your school work improve wh i le you lived in the dor -
mitory? 
5 . 
6. 
7 . 
8 . 
a. Homework 
b . Library 
c . Use of extra time 
How did you feel about 
How did you feel about 
How did you feel about 
One year later, how do 
perience has i nfluenced 
living ? 
dormitory rules? 
your advisor ? 
t he other a dv i sor ? 
you feel that the dormitory ex -
your attitude toward everyday 
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Appendix G 
Ca s e l 
On December 22, 1964, a girl - a ge 16 - was left in the 
villa ge of We i tchpec , Ca l iforn ia . S he told her story this 
way: 
I can remember the f l ood in 1955 . When this recent 
flood hit, I didn't think it would do too much damage . 
The water rose during the afternoon and tha t night. The 
children were brought to our house and the older people 
began mov ing things , starting from the lowest houses . 
They had to move the things to a higher place . By 
4 O'clock, I cooked plenty of beans and made bean sand -
wiches. I a l so made a lot of coffee . Most of the things 
were brought to our house since it was the highest l eft 
by the river bank . They decided it would be better to 
mov e us a ll out before the night closed in. About 
ll O'clock, the house was empty. 
The flood came during the af ternoon, so it was easy 
to move things out by d ay light. Most of the people in 
the village didn't think their homes would b e in danger; 
so, as they l eft, they took on l y their valuable pos-
sessions instead of clothes, mixers, and necessary 
items. By that night, e v ery house was gone, except ours. 
The men thought it would be safer if we all moved to 
higher ground . The next day, our family moved back into 
our house. 
Our mother wasn't home, so I took over her duties . 
We used a lamp and candles for light. We didn't want to 
use too much gas, so I washed clothes, diapers, and 
blankets out in the creek. Our water was off, so we had 
to carry water in. 
Nobody showed his hurt out in the open, but we all 
cried. It was sad to see the houses go down the river. 
Everyone worked hard to build them. They had painted 
their homes and e ven had gardens. We never even talked 
much about the flood . It wasn't easy to adjust to this 
kind of living . 
On Christmas Day , everyone except us opened Christ-
mas presents. This was about the happiest moment for 
them . My stepfather decided that a bout every other day 
he wou ld give the children a present . This was so they 
wouldn't worry a b out Mom' s being gone. Al so, at this 
time, my one-year-old brother started to get sick. One 
night, we stayed up a ll nigh t trying to keep the fires 
burning and h opi nm te would get bet ter. 
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Helicopters w~ e lcind~-g on the big beach below our 
house. Usually , I went down to greet them. I even sent 
a note b a ck wi th one cf tre pilots t o broadcast on the 
radio. This note was a sk~ng for my mother. I said that 
she could catch a he l ic opter b ack. Also, I said that we 
needed her because the baby was sick. I don 't know if 
he sent the note or not. 
The next day , a doctor flew down and was checking 
everyone . He reached our house and told u s that the 
baby was very sick; so, the baby and I flew to Eureka. 
I located Mom and everything seemed to work out. The 
Red Cross helped us find a place to stay whi le I was 
there. The baby was released a week later . Three weeks 
after his return, my stepfather drove down to take us 
home. I was left at Hoopa while they went on b ack to 
Weitchpec . 
I stayed at my cousin' s for a while. Then I moved 
into the dormitory. 
I shall never forget last Christmas. It was very 
sad, and everyone was feeling bad . I ' ll a l ways b e gra te -
ful to the neighbors. They weren't hit, but they tried 
everything to comfort us. I learned how nice and con-
siderate other people are. I found out how to help 
others and how to get along with people. But , most of 
al l, I learned how to keep a smile on my face -- even 
through the worst part of the troub le. 
The dormitory experience was disappointing at first. 
She was lonesome for her family and worried about them. 
She was used to a large family in a small house with 
rather l ax housekeeping methods. Her first real interest in 
the dormitory came when she realized that girls were required 
to keep the area clean at a ll times, and she recognized the 
teamwork involved in accomplishing this end. She enjoyed 
working with the group . 
She came to underst and the other girls and their habits 
and found that it was "good to get to knmv the kids." 
She missed the freedom to roam at will. 
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She disliked having to wa lk from the dormitory to the 
gym to bathe and then return in the cold and rain to the dor-
mitory . 
She said food was good and everyone enjoyed eating to-
gether. They vied to sit next to the advisors, but she was 
not used to a big breakfast and hated to have to go to a 
large early breakfast . At home, she seldom had time to get 
anything to eat before she caught the bus. 
She felt that her advisor was fair and tried to give the 
girls some privacy when possible. She disliked the man ad-
visor's habit of giving the students nicknames because she 
felt that he was "cutting" her by making references to her 
Indian ancestry. When she was upset, she used to go to the 
cafeteria cook, who was a lso Indian, and tell her her troubles. 
They became very close and developed a lasting friendship. 
She always calls the cook, "Gram ." 
At first, she felt that the boys and girls met in the 
recreational center to just have fun, but later they settled 
down and bec ame as one big family. They mixed well at meals 
and a year later they are still congregating at the same 
table at mealtime because they "feel happier that way." 
She felt that her school work improved slightly b ecause 
they had a period when they had to be quiet and could study. 
She said, "Mostly, they fixed hair or goofed off . " 
Case 2 
Case 2 , a boy of 16 years, reported that he counted 12 
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houses floating down the river before his family vacated 
their home by driving the family car 100 yards up the moun-
tain, as far as they could go, because of a washout. 
His home was under water enough to ruin all electric 
motors, cameras, camp equipment, etc., but the house remain-
ed standing. All firew ood , and lumber for a new home, 
floated down river . 
This young man and his parents had to repair their water 
main before they could begin to clean their home of flood 
debris. He said when school started he hated to leave with 
so much work to be done, but his parents were eager to have 
him ret urn to school. 
He h ad to cross the Klamath River by boat in order to 
catch the helicopter. 
He said, "It was f un to live in the dormitory. No work 
there." He said dormitory l ife took a lot of getting us ed 
to. The boys had little respect for priva te property. They 
broke s uitcases and scattered clothes around. Boys grew 
angry the first night, and a fight deve loped. Three of the 
boys were sent home. Things were much better after they 
left. There was more pe ace a nd few dirty jokes. 
This young man felt that girls and boys got a long well, 
but they spent so much time on entertainment that there was 
little time for study. His only opportunity was to go to 
the county library. His marks went down a l i ttle. He felt 
the greatest drawback was that it lasted too long. 
He found the rules easy to abide by and thought the 
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privilege of going to the local teen-age drive -in was a great 
help b e c a use the advisor never came in , and it gave the stu-
dents a chance to " blow off steam and to smoke. " 
He liked the boys' advisor and often played chess with 
him. He felt that the girls' advisor was more strict. 
Looking back at his experience, he said: 
It didn't hurt me any and by meeting the coach and 
practicing <vhile in the dormitory I developed enough 
tha t the coach trus ted me to pra ctice running a t home. 
Now , I have lett e red in cross-country and tra ck. 
This young man report s that he fee l s more a part of the 
s tudent body in this, his sen i or , ye a r as a result of h is 
resident student experience last ye a r. 
Cas e 3 
A 14-year-old girl was stranded at her hilltop home for 
two d a ys before she rea l ized tha t other people were having 
f l ood troubles. Her home is high in the mountains and sit-
ua t e d on a knoll. Water ran down from all sides and left 
their home surrounded by wate r. By the end of the sec ond 
day, her father managed to fell a tree in such a way that it 
fell a cross a stream and formed a br idge. She said, "My dad 
just loves to play Robinson Crusoe." 
Her mother and father were worr ied about getting to town 
to their jobs. She was just worried about getting "out." 
She tried to cross the bridge a nd was so frightened th a t s he 
s tood in the middle "crying l ike a baby. " Her f a ther h ad to 
wa lk out to rescue her. 
She was glad to move to the dormitory because things 
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were d ull at home. Her mother encouraged her to go and told 
her it would help her build character. 
She enjoyed the helicopter rid es because "the pilots 
were cute." 
Sh e missed her parents and worr ied about them. 
She was used to her own room and found dormitory liv ing 
conditions trying. Girl s kept ge tting their possessions 
mixed up and the dormit ory offered no privacy. 
She fe lt that mixing with the boys' un i t was a good 
thing. She said, 'We a cted more like ladies and gent l emen 
than we ever had in our lives. We knew we h a d to s tick to-
ge ther. " 
Her school work did not improve. She quoted one te a cher 
as saying , "Ever since you Orle ans kids have been staying in 
the dorm, your grades have been going down. " 
She felt that the gir l s' advisor was very good . She was 
fair, kept people satisfied, and would have long talks with 
them. She never made them t a lk to her. 
The boys' advisor sometimes gave the girls rides in his 
car, but "he thinks g irl s are dumb. " 
She said, " I wish ther e could be ano ther dormitory this 
year; it was a good experience." 
The g irls' advisor lists this gir l as one of the mos t 
c ooperative in the dormit ory , largely because she and her 
sister were a unifying influence on the group. 
Case 4 
Case 4 wa s a girl of 15. Her home is on the south side 
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of the Klamath River and was cut off from town by the bridge 
washout. They had no food supplies for four days and the 
last day the family lived on walnuts. The first helicopter 
to land dropped supplies at their front door. Food was just 
unloaded on the ground, and families came and helped them -
selves . Later, there was a distribution center . She had to 
walk over the mountain then to bring home supplies . 
When the opportunity to move to the dormitory came, she 
was delighted to go . She was tired of being "cooped up." 
Her family wanted her to go . 
She liked dormitory l ife . It was a lot of fun . She was 
never homesick and felt like all dorm students were one big 
family. She even helped the boys with their i roning . She 
felt that the school office staff especially took a greater 
interest in the dormitory students. 
She felt the girls ' advisor was very good. '~he never 
acted like too big an authority." She had little to do with 
the boys' advisor. 
She felt it was a good experience . "Just l ike being at 
home. 11 
Case 5 
Case 5, a boy of 16, lived with his grandmother in the 
village of Weitchpec, California . 
During the day of the flood they managed to take all 
their belongings to the home of an aunt and uncle where they 
spent the night. By morning his grandmother's hous e was gone . 
The unc le became the neighborhood leader. He "punched" 
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the road through and went for baby food. 
His grandmother worried a b out his flying but he wanted 
to ride in a helic opter . He felt air trave l was the best part 
of the entire exper ience . 
He did not like the dormitory. He was distrubed by the 
lack of respect for property and was distressed by the lack 
of privacy. He was acc ustomed to a quiet wa lk after school. 
He missed the beauty of the country and his grandmother ' s 
company. 
He enjoyed movies but did not take part in most social 
activities. He felt that he took the brunt of practical 
jokes. 
He felt the boys ' advisor was f a ir but did not get ac-
quainted with the girls' advisor. He never enjoyed dorm-
itory life but he st ayed to the end because his grandmother 
wanted him to go to s choo l. 
Case 6 
A 15 -year-old Orleans boy was one of the three l ast 
people to cross the Orleans bridge . He and two others had 
walked to Orleans to get a truck to help them pull a car out 
of the mud on the south side of the Klamath River. When they 
got to town , they were pressed into service helping to evac-
uate families. As the river rose, they made a dash for home, 
on l y to find the south end of t he bridge under seven feet of 
wa ter. They ran b a ck to Orleans and were stranded there for 
five days. 
He spent the day of the flood helping to move nine 
truckloads of food from the grocery store to the school. 
That night, the school burned to the ground. Evac ue es who 
were living t here barely escaped with their lives . 
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Neither this boy nor his fami ly had any qualms abo ut his 
traveling to school by air. 
He enjoyed his dormitory experience . He said, "It was 
nice to get into school activities. Because of the dormitory, 
I became wrestling manager ." 
He enjoyed the time the boys and girls were together. 
He said, ' ~hey were just l ike us- - in the same spot. Some-
times, they helped us with our homework." 
He enjoyed the opportunity to become closer friends with 
one of the Hoopa boys he had known before . The Hoopa boy in-
vited him to his home on several occasions. 
His marks at school stayed the same (B's and C's). He 
did no extra school work, but he spent his extra time working 
as wrestling manager. 
He said, "Dormitory rules were pretty good--considering 
the people.'' He felt that so much housekeeping grew monot -
onous. 
He liked the boys ' advisor, who was also the wrestling 
coach. 
He didn 't feel that he knew the girls' advisor well. 
A year later, he feels the dormitory was a good exper-
ience. "It helps you get on your own if you haven't been 
away from home before . " 
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Case 7 
Case 7 wa s a 16 -year-old Orleans boy who lives too far 
from neighbors t o be a ble to see his friends af t e r school. 
During the flood, his family was cut off from the community 
for four days by a ro a d was hout. He and his father repa ired 
the road. 
This young man suffers from diabetes . His family ' s 
greatest worry was hi s need for a new supply of insulin dur-
i n g the flood. When it was time for him to fly to school, 
they worried about his diet and general condition . He was 
g l a d to fly to the dormitory, he said. He was excited a nd 
scared a t the same time. 
He enjoyed dormitory life because " it was fun to b e real 
close to kids my own age. I spend so much time a lone ." 
He and a friend especia lly enjoyed helping the cook make 
lunches for the wee kends . He said they had fun wi th the 
girls a t meal time, and he like d to d ance and pl a y b aske tb a ll 
with them in the evenings. 
The boys had trouble on t<oo oc c asions with boys from the 
Hoopa community breaking into their room and stealing some of 
the resident boys ' belong ings. 
As a who le, he felt that non-dormitory student s were 
friendly, and a few bec a me close friends, especially some who 
brought guit a rs down in the evening for song fest s . 
This young man said he was able to improve his gr ades to 
a marked degree. He studied much harder during school hours 
b ecause he knew there <vould be too much to do at night to 
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study then. 
He spent his e xtra time playing basketball and lifting 
weights. He enjoyed the time spent on weekends a t the Jolly 
Kone. 
Dormitory rules were pretty fair. He wasn't used to so 
much confinement. He missed hunting and fishing and his habit 
of hiking along in the woods, but he felt that the new school 
ac tivities made up for what he lost . 
He enjoyed both advisors and said he used to tease the 
advisors as they walked to the Jo lly Kone; he told them they 
should get married. 
This year, he feels more at home at school bec a use of 
new friends. He said, "Orleans kids a lw a ys used to be out-
c as ts.,, 
Case 8 
Case 8 was a 17-year-o ld Orleans boy who was forced to 
move from his home bec a use of threatening flood waters. His 
home suffered no damage, but the family could not return for 
four days. 
The day of the flood, the family moved into the school-
house. The school burned that night, and they moved to a 
lumber mill for the next three d a ys. A group of 30 people 
moved to the mill. 
This boy had never lived away from his family and 
dreaded moving into the dormitory. He had seen boarding 
school fi lms on television and was worried about wha t might 
ha ppen to him. His family hated to have him travel by air 
but realized that there was no choice under existing c ondi-
tions. 
56 
He did move to the school with the first group of b oard-
ing students and fo und that he enjoyed the c ompanionship and 
the opportunity to "swa p flood stories." 
He e njoyed the time s pent with the girls ' group. The y 
played b asketball and danced together. 
On weekends, local boys came to the dormitory and played 
basketball. He had an opportunity to rea lly know students 
who were only acquaintances before. 
This boy studied more during school hours than was his 
habit b e c a use he knew he would not study at the dormitory. 
His marks a ll improved somewh a t, but his English really im-
proved . 
This boy resented the dormitory rules that kept the boys 
together. He <vas in the habit of wand ering around the moun-
tains af ter school , and he fe l t penned in. At the close of 
the dormitory , he said he d id not enjoy the experience be-
c a use he fe lt cramped b y rules; but a year l ater he said it 
was a good experience. He is sorry they did not have one 
this year. 
He fe lt that the advisors trusted them, were fair, a nd 
"rea l nice . " He especia lly a ppreciated the gir l s' a dvisor 
taking the gr oup to the Jo lly Kone in the covered pickup when 
it was raining too hard to wa l k. 
Case 9 
Case 9, ag ed 17, a nd his mother were stranded seven 
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mi le s from home by t he flo od wa ters . They had gone to his 
s ister's home to take c are o f her childr en while she and h e r 
husb a nd we re to g o to town wi th hi s fa ther . He was stra nd e d 
for a week, but t he hou se wa s intac t. He helped neighbors 
clear the road. 
His father's house wa s completely covered by a mud 
s lide. For a 1veek, he c a rried packs of food from the Red 
Cross dispersa l center to h i s s ister's house. 
When the sister could fin a lly get home , he, his mother, 
and his f a ther moved into a hunting lodge with severa l other 
f amilies. From then until he mov ed to the dormi tory, he cut 
and h a uled wood for the stoves a nd fireplace at the inn. 
Dormitory lif e was much easier than life at the inn, and 
he enjoyed the companionship. He was put in charge of the 
boys, under their advisor. He said this kept him in troub l e 
a ll the time. 
He enj oyed the time spent with the girls. He h a d known 
most of them for seven ye a rs. 
He felt that discipl i ne wa s not so strict a s with pa rents. 
He does not mind work, but he does not like r u les. He wa s 
responsib l e for a ll but three of the boys having to spend a 
night out under the stars after a pillow fight. 
Dormitory life g a ve him a n opportunity to join the track 
tea m, a nd he was in "grea t sha pe after al l that packing." 
He l iked his a d v isor. He s a id, " I felt like he wa s my 
d a d - -sometimes I like him a nd sometimes I was mad a t him ." 
He thought the girls' leader was a good sport, a l though 
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she sent the boys home when they went to the girls' dorm. 
He was disappointed when here was no dormitory this 
year. 
Case lO 
Case lO is a 15-year-old boy from the Weitchpec area. 
His home was not harmed, but others moved in with his family. 
His father helped with the road clearing, but it was his job 
to carry lunches to men in working parties. 
He was glad to have the opportunity to move to the dor-
mitory because there was so little to do at home. 
He enjoyed the activities a t the dorm and felt that he 
learned to mix with people and to take care of himself. 
His schoo l work remained about the same. 
He fe lt that rules were f a ir and justly administered, 
but he felt that they were very confining. 
He was at home every weekend . He liked to hike ll miles 
at first, and later, as roads improved, he could hitchhike 
part way . 
Case ll 
Case ll is a 16-year-o ld boy from Orleans who ha d fewer 
qualms than most of the stud ents about dormit ory l iving, be-
cause he had attended church camps before the flood. He was 
used to crowded and c amp-style living. 
He was more keenly aware of the " loners " in the group. 
He made a specia l effort to talk to one girl who did not mix 
easi ly. He said, "She i.s a good kid. I have known her a ll 
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her life, and she is a g ood friend of my girl friend." He 
felt that the meals were " extra special" both as to food and 
companionship. 
He felt that in some ways the Hoopa boys who, visiting 
the group and organizing a poker game, were a detriment and 
were unfair to t he advisor beca u se he did not know about the 
game. He enjoyed the visits of the others and felt tha t the 
a ttitude of the school in general was more friendly . 
He went to the library to check out poetry books, not 
for the class, but just beca use he enjoys poetry. 
He played ping pong with the adv isor and enjoyed knowing 
him. He felt that insistence on check-in times wa s a strong 
point. The b oys had to check in for dinner at 5 : 30p.m., the 
gym at 8 p . m., and l ights out at 10 p.m . He was a llowed to 
drive the advisor's car occasionally. 
The thing he disliked the most was being told to stay a t 
the J olly Kone for as long as two hours at a time. 
The following summer, this young man acted as camp coun-
selor for his church group . He said the dormitory experience 
helped him a lot in forming rules for camp care a nd camp 
discipline. 
His fami l y wi l l move to Alaska this summer and live in a 
remote construction settlement. He 1vill have to le ave home 
for his senior year of school, and he feels much more secure 
in the prospect because of his dormitory experience. 
He says, "Our family always could work together and get 
things done, but now I know I can get a l ong by myself." 
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Case 12 
Case 12 comes from a large family. The night of the 
flood, he was a lone with his parents. The rest of the family 
were visiting a married sister. 
They were driven from the house when the river rose to 
floor l eve l . They spent one night in a shelter and ret urned 
home the next day to flush a foot of mud out of the entire 
downstairs. In the two weeks before school started, he help-
ed his parents with cleanup and was glad to get back to 
school. He has always been a consciencious student and did 
not want to miss classes . 
He was g l ad to stay at the dormit ory but was happy when 
the roads re-opened and bus service resumed. 
He sa id about 25 per cent of the boys were trouble 
makers. They had no respect for prope rty and mistreated 
c l othing and other people's property. 
He said mixing with either boys or girls was no problem 
beca use most of the students came from Orleans, his home com-
munity, and they had known each other a ll of their l ives. 
He found meals pleasant but felt rushed at breakfast . 
He felt the cook bec ame a real friend. 
When schoo l first started, he sa id many day sc h oo l stu-
dents wanted to visit about flood conditions , and they ex-
changed stories of their experiences. After the novelty 
wore off, he noticed no difference in at tention from other 
students. 
His marks did not change, but he studied l ess than he 
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would have at home. There was no t enoug h priv acy. He did 
study at the libra ry somewhat, b u t mo s t of the t ime he pla yed 
chess or basketball. 
As time went on , there wa s a great deal of rough-housing. 
People would tip over cots and thing s became more noisy. He 
was one of three who spent every night in the dorm. The rest 
were put outdoors for part of one night because they c a used a 
disturbance. He felt dormit ory rules were confining. 
He felt the boys' ad v isor was successful bec a use he ha d 
such a fine sense of humor. 
He considered the girls' advisor much more strict than 
the boys'. 
The dormitory gave him an opportunity to have a lot of 
"fun with the kids away from home" but he was glad it did 
not last for a whole year. 
He plans to go to colleg e next year, and he thinks it 
will be easier to adjust a fter having had this experience. 
Ca s e 13 
An upriver boy, a ged 16, wa s forced from his home when 
it started to fill with gravel. The family had time to move 
their f urniture and about half their clothing to a brush 
shed (building normally used to bale huckleberry branches for 
commercial sale). They a lso s a l v aged some food. The shed 
wa s across the road from their home, and the only dry spot 
within range. Fifteen people, representing four families, 
spent three weeks in this shelter. 
This boy's mother did the cooking for the group. His 
father organized the boys into cleanup groups, and they dug 
out two grocery stores in Orleans. 
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When the Red Cross could fly in supplies, they received 
blankets and some canned goods. Before he came to school, he 
helped distribute Red Cross supplies. 
He did not want to live in the dormitory because he did 
not get along with some of the boys. His parents hesitated 
to have him come but convinced him that there was nothing 
else to do. He enjoyed the opportunity to play basketba ll 
and the good meals. 
He said he liked the time spent with the girls bec a use 
he got tired of the boys. 
He said his grades improved because he studied more; he 
had no chores to do. His greatest improvement was in history 
because he cou ld study in the county library. 
He felt the most unpleasant thing about dormitory life 
was being confined to school grounds. He felt that, especial-
ly on weekends, one should be allowed to roam the woods. 
He felt the boys ' advisor was mostly good, but he was 
gone too much. He thought the girls' advisor was "rea l 
nice .. " 
A year later, this boy feels it is easier to get along 
with dormitory kids if you do not have to live with them. He 
resented an Orleans boy hav ing been made student assistant. 
He said, "They sh ould have had another teacher, not a kid to 
be boss." 
He wa s glad he did not have to live in the dormitory 
again this year, but he said he learned to adj ust to a bad 
situation. 
Case 14 
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Case 14, a 16-year -old Pecwan girl, came from a home 
which was not f l ooded . She s uffered no loss but spent her 
Christmas vacation helping neighbors clean their houses af ter 
the flood. 
She did not want to move to the dormitory beca us e she 
was enjoying the extended vacations, and she was af r aid of 
the helicopters. Her parents told her she could not miss 
school, and there was no choice but to travel by air. 
From the first, she enjoyed the dormitory life--especial-
l y l iving wit h so many girls. She has no sister, and she came 
to enjoy the fee l ing of what sisters would be like. 
She said they were too crouded and had to sleep on the 
hard floor the first week, but when they moved to a larger 
room and the Red Cross gave them cots, "it was nothing but 
fun.'' 
She said that she really did not try to study much, but 
the greatest drawb ack <vas having so many peop l e a round that 
she could no t s tudy in peace. She fe lt that a 10 p.m. bed-
time was too early . At home , she stays up l ater than that. 
She never fle<v home for a weekend but did visit her 
grandmother in Hoopa. The last weekend before the dormitory 
closed, she rode home and back in a Jeep. She did not enjoy 
flying. 
A year l ater , she said she real l y enjoyed the whole 
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dormitory experience and wished she could move into another. 
Case 15 
A 15-year-old boy and his older sister were the only 
members of the dormitory unit who were not forced into schoo l 
housing because of a l ack of bus service. They were included 
because their mother was hospitalized with terminal cancer 
and their house was a total loss by flood wa ters. 
His was a most pathetic story and yet his summation of 
his dormitory experience was , "It was fun." His sister 
listed her most desirab le experience as "being ab l e to attend 
schoo l. " 
Their horne was the first in the neighborhood to be flood-
ed. They loaded their sick mother and some clothing into the 
car and drove across the bridge just before it colla psed . 
Their fathe r was left on the othe r side of the creek. They 
went first to the horne of friends on high ground but l ater 
were forced to move into a summer home built high on the 
mountainside. Five families, including 18 people, lived in 
this house, its guest house, and their cars for two weeks. 
They h ad oi l and gas l amps for light and s l ept in sleeping 
b ags . 
These families saved the contents of two de e pfreezers, 
and there was another one in the house. They were we ll 
stocked and provided for Christmas. They roas ted a turkey 
every night and ate it a ll in one me a l. 
These families had much in common with Noah on his Ark. 
All but one of the group were re l ated. They had six dogs, 
three c ats , one rabbit, two birds, and three horses. The 
second day, a cow and her calf swam into the yard, but the 
c a lf got caught in the fence. Three of the young cousins 
rowed a boat out to rescue the calf . 
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The third day after the flood, the invalid mother became 
more seriously i ll . She h ad to be rowed about half a mile to 
a spot where an ambulance could meet her . She was driven to 
the muddy airport and then taken 50 miles to the hospital. 
At this time, nobody knew whether her husband was a live or 
de ad. She was unaware of the rumor that he had drowned. 
When questioned a bout signs of emotional strain, the boy 
said, '~y grandfather really hit the bottle because he under-
stood Dad had drowned, a nd he did not want Mother to find 
out. My sister cried once when she was driving us up on the 
hill a nd the water seeped into the floor of the car and all 
over her feet. She cried when she thought the engine was 
going to stop." 
This boy had troubl e a djusting to dormitory lif e. He 
did not know any of the other boys, and they teased him. 
They would threaten him if he reported them . It took him 
about half the time to get adjusted, but he· said, "I learned 
to live with it." 
He has found that schoo l this year is more interesting 
because he has a larger circle of friends, and he learned to 
"take it ." 
He has had to adjust to the loss of his mother, the loss 
of his home, his childhood possessions, and his prize Honda; 
66 
but his father surv i ved and has ke p t h i s f amily together and 
esta blished a new home. 
Case 16 
Case 16, a girl o f 1 5, was forced to move b ec a use of the 
rising river. Bef ore she l<ould leave the house, she waded 
out to a chicken coop to rele a se the chickens and pigeons. 
As soon as they left the coop, they were blown into the river . 
Her family and four o ther families moved to a shack high 
in the mountains. The y c a rried food in gunny s acks but had 
little milk for three babies . After 36 hours they moved home 
but took two families with them. 
From that time until they l eft for school, this girl and 
her sister hiked over the mountains every day to wash clothes 
for the community at a mill which had an electric washing 
machine with power to run it. 
She hated to leave home because she left so much un-
finished work . 
She did enjoy the dormitory life and left with the feel-
ing that this was due l a rgely to the chaperones. 
She liked the boy-girl relationship, enjoyed watching a 
b orrowed telev i sion and playing basketbal l . 
She worried abo u t her sister's poor health , and the 
chaperones felt she was ov erly protective. 
She continued to receive high grades and studied both in 
the dormitory and the library. 
She said she hoped there would be another dormitory this 
year. 
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Case 17 
One 18-year-old girl, who lives high in the mountains, 
se ldom sees a young person from the time she leaves the schoo l 
bus unti l she returns to it in the morning, wrote that af t e r 
six weeks of total isola tion she l earned of the school air -
lift. Her first reaction was of despair. She describes her 
first trip in thes e words: 
It wa s a Saturday when the big double-bladed army 
helicopter l anded at Orleans to pick us up. I dis-
covered to my discomfort that I had more luggage than 
anyone else. In the he l icopter, there was no pla ce to 
sit, e xc e pt on the f l oor . We sa t in two l ines with our 
b acks against the wall . The sergeant stretched a long 
b e l t a cross us to hold us down . The noise of the 
helicopter was deafening . We wer e scared, but after 
takeof f we were a llowed to stand up. We looked out the 
windows and got over our fright. The helicopter came 
in a t a n ang l e, and we saw our mountains go ing by sid e-
ways. Then we were l and ed and were left for b etter or 
for worse. 
I soon realiz ed that the situation in whic h I 
found myself wasn't half bad. The girl s got a l ong 
among themselves surprisingly well. Everyone was cheer-
ful and seemed bent on having f un. As soon as we got 
sett led, we began to rea lly enjoy ourselves. In fact, 
I think that the six weeks we were boarded at the school 
provided some of the happiest memories of my high schoo l 
days. 
A year l a t er, this girl is complet ing her first year of 
college. She says the dormitory e pisode has helped her adj u st 
to c ollege life, and she thinks the separation from her family 
has been le ss painful b ecause of her experience l ast year. 
Case 18 
Case 18, a 17-year-old gir l from Orleans, has s uffered 
from heart trouble a ll her life . She was forced from her 
home by the flood. Her father's business was complete ly 
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inundated. 
He r pa rents cleaned the hardware s tore filling station 
whi l e she and her sister washed baby clothes and bedding for 
the community. 
She felt the dormitory was l ike a big f amily, and s he 
came to fee l that al l the girls were her sisters. She said 
she en joyed sharing b oth experiences a nd b elongings . 
She brought her e l ectric guita r and pla y ed it f or group 
singing . 
She missed her family and her boy friend and depended 
upon mail for her pe ace of mind. 
The chaperone report ed her as very moody and non-coo per-
a tive a t times; at other time s , very outgoing and helpful. 
The g irl said she thought h e r forced separation ma d e he r 
a ppreciate her home and family mor e than she ever h ad. 
She has marrie d since grad uat ing from high schoo l and 
has moved to Southern California. 
Case 19 
Case 19 was a 17-year -old g irl whose home a nd furnish -
i ngs were a total l oss f r om f l ood waters. She sa l vaged a few 
clothes. 
Thi s girl drov e her brother and her inva l id mother a cros s 
a bridge just before i t collapsed. 
Her family joined four other families, a ll r e l atives, 
who moved in to a summer home . Her mother '"as suffering from 
cancer and had to b e flown to Eureka for medical care. After 
h er mother left , this gir l moved to the home of friends. 
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She joined the dormitory group later. She lived in the 
Hoopa a rea but was al lmved to join the gro up bec a use she had 
no home, and her parents were both in Eureka . This fact made 
her somewhat of an outsider. She spent a great deal of time 
alone. She felt she had to prove herself to be accepted. 
Added to her other problems, she knew her mother's death was 
imminent. 
She felt the opportunity to go to school was the greatest 
advantage of the dormitory. 
Her school marks stayed about the same, but she had 
trouble concentrat ing beca use of her worries . 
She felt the most unpleasant fact of dormitory life was 
early bedtime hours and never an opportunity to sleep late in 
the morning. 
She said the advisor worked hard to make a pleasant 
atmosphere, but she felt there was often a l ack of cooperation 
on the part of the girls. 
She feels that it was a worthwhi le experience, but she 
appreciates it more now that she is ab le to look back on it 
than she did at the time of her stay. 
Case 20 
Case 20, a 17-year-old girl, was the sister of another 
dormitory student. Her home was not f l ooded, but her family 
was marooned for three days because of f l ood waters. 
Both of her parents worked in the village of Orleans, 
but by the time they could get to town, they found their 
places of business were no longer in e x istence. The family 
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was worried about lack of income. 
She and her sis t e r we r e enc ouraged to go to school. 
Both gir l s and their parents worried about helicopter trave l 
under the existing weather cond i tions. This girl had been 
going with a Hoopa boy fo r some time. When his family in-
vited her and her sister to spend weekends at their home, the 
parents were relieved to have them accept. 
These girls became grea t friends with the advisor and 
were a unifying influence on the whole group. Whenever there 
was trouble in the group, this girl acted as a voluntary 
mediator. She kept stressing, 'We must be nice to eac h other; 
it ' s the only way to make it." 
She appreciated the fact that she was more fortunate 
than most and tried to ke ep other people happy. 
Her school work remained about the same. She did not 
use the library facilitie s . 
She was a great admirer of the girls' advisor and even 
c hose a wedding date tha t would be convenient for the advisor 
to attend. 
She enjoyed the boys' advisor and thought he was an 
addition to the group bec a u se he was so clever. 
She said she enjoyed playing big sister; there were some 
girls who did not have one. 
One year l a ter , she feels that the dormitory living was 
a very meaningful experience. Her family is a close one, and 
she was lonesome when she first left home. By the time 
school was over, she found work in the Hoopa area and married 
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at the end of the summer. She credits her easy a djustment to 
work a nd marriage and her feeling of self-assurance to her 
separ at ion from home to live in the dormitory. 
